Matthew's College runs a discrete Citizenship course with placements principally across two counties. Trainees follow two placements, the first in the CAST project Report Autumn term, builds up the number of days within school gradually to 4 per week by the end of that term and continuing into the Spring term on a 5-day pattern for 4-5 weeks. They then follow a 12-week placement in their second school from March to June teaching 60 % of a NQT's timetable.
The Old City College programme offers five places for students to explore citizenship as a "useful adjunct" to their PGCE in History. These five students are part of a group of specialist 22 History trainees. The History (and citizenship) trainees will follow HEI workshops specifically focused on key areas of Citizenship as well as exploring citizenship and history. In their school-based training these trainees will predominantly teach history.
However, opportunities to explore the teaching of citizenship through history or in discrete provision are sought in two placements: one before Christmas of two days each week and then a three week mini-block and a 17 week main placement. In the latter placement a timetable of 50% is sought with approximately two or three lessons or other opportunities to teach citizenship.
The Cotton programme offers specialist provision in citizenship education. 
Old City College
The trainees experience two school placements. The first occurs in the autumn term and, for a period of six weeks, requires the trainees to be in school on Tuesday and Thursday and in the final three weeks of term on a full time basis. During the latter period of that placement the trainees are visited by a member of HEI based staff to discuss issues. An end of term report is written by the school and discussed with the student in the HEI. That report is communicated both on paper and in a face to face meeting with the school to where the trainee will progress after Christmas. During the long placement the school will observe the trainee at least once each week with one of those observations being completed by the teacher who is responsible for all students in the school. The school submits written reports on four occasions.
Normally one visit is made by an HEI based tutor during the long placement. At Matthew's College a generic form produced by the HEI is used for reporting on lesson observation although staff have added an extra 'box' to form to focus specifically on Citizenship. School staff write once each week (up to two sides of A4) with explicit reference to QTS standards focussing on strengths and weaknesses, setting targets for the next observation and ensuring that those targets are recorded in a 'training log'. Tutors visit twice each placement and write a report on each occasion. The reports form the basis for discussions known as 'tripartite review' (TR) where tutor, mentor and trainee sit to discuss progress and where self-evaluation by the trainee is encouraged and there are opportunities to discuss standardisation across trainees.
At Cotton College at least one lesson of each trainee is formally observed per week followed by discussion with staff in which targets are set. Two reports at CAST project Report the end of the placement are sent from the school to the College. The HEIbased tutor completes at least two visits to each trainee including at least one joint observation with a mentor/class teacher to promote standardisation and for the purposes of quality assurance.
At Coastal College the HEI based tutor will undertake one lesson observation during each practice and the school-based tutor will complete six observations per practice. The school and HEI-based professional mentors will each make one visit to each trainee.
Issues
The following issues emerged during the project:
• The difficulties -given the developing nature of citizenship education in schools -of finding suitable opportunities for assessment • What sort of model of progression could be established in order to guide assessment at different parts of the initial teacher education programme?
• The extent to which there is a clear focus by assessors on citizenship as opposed to generic matters. We suggest that the specific nature of citizenship education is developing perhaps less fully or explicitly as matters relating to generic teaching skills.
• In relation to the point shown above, there may be different reporting styles (citizenship not mentioned explicitly, citizenship as the context in which teaching occurs and, finally, an explicit exploration of citizenship). 
